東北公益文科大学総合研究論集第40号（全文） by 玉井 雅隆 et al.
ISSN  1 8 8 0 - 6 5 7 0




The OSCE, Neutral position and Mongolia: Can Mongolia play the role of  
Finland in northeast Asia? ･････････････････････････････････････Masataka TAMAI ･･････ 3
新型コロナ時代における地方商店街の現状 
─ 2020年度「酒田市商店街実態調査」から ─  ･･････････渡辺暁雄・水谷史男 ･･････ 17
体験獲得型地域文化デジタルアーカイブシステムの構築 
　　 ･･･････････････････････････････････広瀬雄二・山名流聖・吉野凌太・櫻井風雅 ･･････ 51
Financial Curriculum Design & Management: Case of Ritsumeikan Asia Pacific 
University in Japan ･････････････････････････････････････ Shahzadah Nayyar Jehan ･･････ 67
An analysis of the Lingua Franca Core from the perspective of teaching 
pronunciation at Japanese universities ････････････････････････････Edmund FEC ･･････ 77
















3The OSCE, Neutral position and Mongolia: Can Mongolia play the role of Finland in northeast Asia?
The OSCE, Neutral position and Mongolia:  
Can Mongolia play the role of Finland in northeast Asia?
Masataka TAMAI
1. Introduction
Both Mongolia and Finland are neighbors of Russia (formerly the Soviet Union). 
However, Finland and Mongolia differ greatly in terms of their security situations. 
The Europe was formerly divided into three camps: “the communist states of the 
East, the democratic states of the West, and the neutral states. However, this conflict 
disappeared after the Eastern European revolutions. In Asia, on the other hand, the 
conflict still exists, as seen in the tensions between South Korea and North Korea, 
between Japan and China, and between China and Taiwan, as well as in the problems of 
the South China Sea. In addition, there are historical problems such as those between 
South Korea, China and Japan regarding “comfort women.” 
Under diplomatic pressure from the Soviet Union, the Conference on Security and 
Co-operation in Europe (CSCE) was one of Finland’s most important attempts to 
reduce the political tensions between two opposing camps in Europe. The original idea 
for the CSCE was not Finland’s; the Soviet Union proposed it at a summit held in 
Geneva in 1954. In the late 1960s, Finland was focused on the idea of fostering East-
West dialogue. It played an important role in the dialogue leading up to the 1975 
Helsinki Final Act, which was signed by thirty-five participating States including all 
European States,the USA and Canada except Albania at Finlandia Hall in Helsinki. 
During the Cold War, the CSCE played an important role in the dialogue among the 
East, the West and the neutral states. 
The CSCE became the Organization for Security and Co-operation in Europe 
(OSCE) in 1995. China established Shanghai Cooperation Organization (SCO) in 2001 
as a successor to the Shanghai Five, which had been founded in 1996. However, not all 
of the member states of the SCO are Asian states, so the SCO does not provide an easy 
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blueprint for becoming a regional international organization like the OSCE.
In this paper, I analyze Finland’s role in the CSCE/OSCE and explain why Finland 
was able to play such an important role. I also explain the Asian perspective on the 
Conference for Security and Co-operation in Asia and Mongolia’s role in it.
2. The CSCE, the OSCE and European security 
The OSCE plays an important role in European security. The participating states are 
not just European states; they include CIS states, the United States, Canada and 
Mongolia. It consists of 57 participating states and 11 partnership states, such as Japan, 
South Korea, Thailand, Afghanistan, Israel, Jordan, Egypt, Algeria, Morocco, Tunisia 
and Australia.
The OSCE acts as a mediator and fosters dialogue. The Permanent Council, which 
meets weekly in Vienna, includes representatives of every participating state and 
partnership state. In this council, representatives from, for instance, Russia and Ukraine 
or Armenia and Azerbaijan, can meet and engage in dialogue. Although OSCE cannot 
play a role like military alliance, OSCE has a role of mediator in the conflict or 
confrontation situation. Roberto Dominguez pointed that security can be divided to two 
situations. One is “Hard Security” which is traditional militaristic security like NATO. 
The other is “Soft Security” which is non-militaristic and confidence-building-based 
security like OSCE 1.
In the Ukrainian conflict, the OSCE plays an important role as a mediator among 
the Ukrainian government, the pro-Russian Ukrainian militia, and the Russian 
government. The European Union on at the side of the Ukrainian government, and it 
has imposed economic sanctions against Russia, so it cannot act as a mediator of the 
conflict. The system of dialogue originated with the CSCE. In Europe, Finland has 
been one of the major actors in the CSCE’s process 2. 
1  See, Roberto Dominguez(2014)The OSCE Soft Security for a Hard World: Competing Theories for Understanding 
the OSCE, Peter Lang Pub Inc.
2  See, Fred Tanner(2016) The OSCE and the Crisis in and around Ukraine: First Lessons for Crisis Management, 
in Kurt P. Tudyka(2016) OSCE Yearbook 2015, Nomos Verlagsgeselschaft: Baden-Baden,pp.241-250.
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3. Finland’s role in the CSCE
On August 1, 1975, 35 heads of delegations (almost all from Europe, the United 
States and Canada) signed the Helsinki Final Act. Before this, Finland’s government 
had to mediate between two camps, the Warsaw Treaty Organization and North Atlantic 
Treaty Organization (NATO).
From a geographical perspective, Finland’s government has had to be aware of its 
neighbor state, formerly the Soviet Union and now the Russian Federation. The Soviet 
Union interfered in Finland’s internal affairs, including in the Finnish Civil War, the 
Winter War and the Continuation War. This mediation between the East and the West 
was one of the primary duties of Finnish diplomats. 
From 1968 to 1970, negotiations between Finland and the Soviet Union were held. 
The main purpose of this negotiation was to ratify Finland’s neutral status, but these 
two nations could not do this on their own because of article 2 of Agreement of 
Friendship, Cooperation, and Mutual Assistance (FCMA). However, Brezhnev, the 
head of the Soviet Union, recognized Finland’s neutral status as a state of mediator on 
April 24, 1967 3. By May 5, 1969, the Finnish Memorandum had been sent to all 
European states (including both German states), as well as the United States and 
Canada. In this memorandum, the Finnish government said that it was ready to serve as 
the host state for a preparatory meeting regarding multilateral talks. After that, the 
CSCE talks started. It was a great victory for the conference between the East and the 
West to be held in Helsinki. Finland was finally recognized for its neutral status and for 
acting as a mediator to both camps 4.
After starting the CSCE process, the East and the West held follow-up meetings in 
Belgrade, Madrid and Vienna during the Cold War era, and Finland submitted some 
proposals about the security situation in Europe. During the Cold War era, the advance 
3  Thomas Fischer(2009)Neutral Power in- the CSCE: The N+N States and the Making of the Helsinki Accords 
1975, Baden-Baden: Nomos Verlagsgesellschaft,p.p.100-101.
4  See also John J.Maresca(2016) Helsinki Revisited, Ibidem-Verlag, Jessica Haunschild U Christian Scho; UK 
ed. Edition,pp.19-49.,Patric G.Vaughan(2008)Zbigniew Brzezinski and the Helsinki Final Act,in Leopoldo 
Nuti(2008)The Crisis of Détente in Europe: From Helsinki to Gorbachev 1975-1985, Routledge,pp.11-25.
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of the CSCE process was one of the main diplomatic aims in maintaining the peaceful 
situation in Europe and preserving the good relationship between Finland and the 
Soviet Union. So almost all proposals submitted by Finland were related in the security 
situation or environmental situation, and not related in human rights or other issued 
Soviet Union did not want to dialog among states in the Conference (Figure 1).
However, the situation was dramatically changed after 1989, which was the year of 
East European Revolution. After the collapse of the communist government in East 
European States, and changing the foreign policy in Soviet Union, Eastern Camp did 
not escape from the human rights dialog 5. After the collapse of Communist Camp, 
Finnish government widely made proposals not only security situation but also human 
rights, minority rights, and democracy(Figure2-4). The background of the changing 
attitude was the decline of the security threat from the Soviet Union and decrease of the 
risk of the war in the European Continent. Although Finnish government had to and 
have to be conscious about the Soviet, and the successor state Russian foreign and 
security policy, the flexibility of foreign and security policy in Finland could be wider 
than previous time. 
Today, the OSCE (the successor of the CSCE) remains one of the most important 
diplomatic organizations in Finland 6.
Proposal 
Number
YY/MM/DD Proposal  Title
States
WT.15 concerning the further development of environmental protection
1987/2/3 Denmark Finland Iceland Norway Sweden
WT.16 concerning further development of concerted measures against air pollution within the 
framework ECE
1987/2/3 Denmark Finland Iceland Norway Sweden
5  Speech by the Soviet Foreign Minister Eduard Amvrosievich Shevardnadze in the CSCE Vienna Follow-up 
Meeting opening ceremony(CSCE/WT /VR.3).See Stefan Lehne(1991)The Vienna Meeting of the Conference 
on Security and Co-operation in Europe, 1986-1989, Boulder : Westview Press,p.127.  
The response of the USA is Commission on security and co-operation in Europe, From Vienna to 
Helsinki:Reports on the inter-sessional meeting of the CSCE process, p.14.
6  In the Finnish view, see Klaus Krokfors(1986)Finland’s activity in the CSCE, in Kari Möttölä (1986)Ten Years 
After Helsinki:The Making of the European Security Regime, Routledge,pp.147-166.
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WT.17 Proposal submitted by the delegations of Denmark, Finland, Iceland, Norway and 
Sweden concerning further development of efforts to protect and enhance the marine 
environment against pollution
1987/2/3 Denmark Finland Iceland Norway Sweden
WT.18 concerning precautionary measures to protect the ozone layer
1987/2/3 Denmark Finland Iceland Norway Sweden
WT.44
1987/2/13 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
WT.98 Proposal submitted by the delegations of Finland and Hungary as well as those of 
Denmark, Greece, Iceland, Norway, Poland, Sweden and Turkey, Promotion of the 
translation, publication and dissemination of literature produced in less widely-spoken 
language
1987/2/27 Finland Hungary Denmark Greece Iceland
Norway Poland Sweden Turkey
WT.110 Proposal submitted by the delegations of Austria, Finland, Sweden and Switzerland 
concerning dissemination of information about human rights and fundamental freedoms 
and remedies in the event of violations of such rights
1987/3/10 Austria Finland Sweden Switzerland
WT.125 Proposal submitted by the delegations of Austria, Cyprus, Finland, Liechtenstein, Malta, 
San Marino, Sweden, Switzerland and Yugoslavia for the peaceful settlement of 
disputes
1987/4/10 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
WT.126 Proposal submitted by the delegations of Austria, Cyprus, Finland, Liechtenstein, Malta, 
San Marino, Sweden, Switzerland and Yugoslavia on terrorism
1987/5/22 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
WT.128 Proposal submitted by the delegations of Austria, Denmark, Finland, the Federal 
Republic of Germany, Iceland, Luxembourg, Norway, Portugal, Spain and Sweden, 
Progressive elimination of capital punishment
1987/6/5 Austria Denmark Finland FRG Iceland
Luxembourg Norway Portugal Spain Sweden
WT.135 Proposal submitted by the delegations of Austria, Cyprus, Finland, Liechtenstein, Malta, 
San Marino, Sweden, Switzerland and Yugoslavia on the continuation of the work of the 
Vienna Follow-up Meeting
1988/3/4 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
WT.137 Proposal submitted by the delegations of Austria, Cyprus, Finland, Liechtenstein, Malta, 
San Marino, Sweden, Switzerland and Yugoslavia, Draft Concluding Document of the 
Vienna Meeting 1986
1988/5/13 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
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WT/H.4 Proposal submitted by the delegations of Hungary, Finland and the German Democratic 
Republic, Co-operation in the art education of youth
1987/2/23 Hungary Finland DDR
WT/E.11 Proposal submitted by the delegations of Austria, Cyprus, Finland, Liechtenstein, Malta, 
San Marino, Sweden, Switzerland and Yugoslavia
1987/6/25 Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
Figure1. Proposals submitted by Finland in Vienna Follow-up Meeting(1986-1989)
Proposal 
Number
MM/DD Proposal  Title
States
CHDC1 5-Jun CHD mechanisms
Austria Cyprus Finland Liechtenstein Malta
San Marino Sweden Switzerland Yugoslavia
(Add.1) 19-Jun Portugal
CHDC13 8-Jun Abolition of the death penalty
Austria Denmark Finland Iceland  Ireland
San Marino
(Add.1) 15-Jun Switzerland
CHDC25 14-Jun For an extraordinary CSCE meeting on national minorities in 1991 
Switzerland Finland Hungary Liechtenstein Sweden
USSR UK
(Add.1) 19-Jun Malta Yugoslavia
(Add.2) 27-Jun Denmark
CHDC30 15-Jun Transfer of Sentenced Persons
Ireland/EC CSFR Finland Norway Poland
San Marino Yugoslavia
CHDC31 15-Jun Rights of the child
Ireland/EC Bulgaria Canada CSFR Finland






CHDC39 19-Jun NGO and media
Belgium Canada France Bulgaria CSFR
Denmark FRG Ireland Luxembroug Netherlands
Norway Poland Portugal Romania San Marino
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(Add.5) 27-Jun Cyprus Finland DDR Iceland Liechtenstein
Monaco Turkey USA
CHDC43 27-Jun Document of the Copenhagen Meeting of theCHD of CSCE
Austria Finland Hungary Switzerland
Figure2.  Proposals submitted by Finland in the Copenhagen Human Dimension Meeting(1990)
Proposal 
Number
MM/DD Proposal  Title
States






CHDM.7 19-Sep On the expansion of the CSCE Human Dimension Mechanism
Norway Albania Austria Bulgaria CSFR
Estonia Finland Hungary Iceland Latvia
Liechtenstein Lithuania Poland Romania San Marino
Sweden Swiss USSR
(Add.1) 23-Sep Italy Luxembourg
(Add.2) 24-Sep Denmark
CHDM.13 20-Sep Equality mem and women
Canada CSFR Denmark Finland Hungary





CHDM.14 23-Sep Rights of Indigenious People




CHDM.16 24-Sep The role of the independent Non Government Organizations in a 
Pluralistic,democratic society
Denmark Finland France Norway
(Add.1) 26-Sep Yugoslavia
CHDM.34 25-Sep Abolition of the death penalty
Portugal Sweden Austria Belgium Cyprus
CSFR Denmark Estonia Finland France
Germany Greece Iceland Italy Latvia
Luxembourg Netherlands Norway Romania San Marino
Spain Swiss USSR
Figure 3.  Proposals submitted by Finland in the Moscow Human Dimension Meeting(1991)
Proposal 
Number
MM/DD Proposal  Title
States
HM.1 15-Apr CSCE High Commissioner for Minorities
Netherland Austria Belgium Denmark Estonia
Finland Germany Hungary Iceland Ireland
Italy Latvia Liechtenstein Luxcembourg Malta
Norway Poland Russia Sweden




HM.4 8-Jun Meaningful involvement of non-governmental organizations
Austria CSFR Finland Hungary Lithuania
Norway Russia Sweden
HM.7 3-Jul Agenda for the CSCE Helsinki Summit Meeting 1992
Finland
HM.8 3-Jul organizational framework,work programme and other modalities
Finland
HM/ 6-Apr Peacekeeping under the auspices of the CSCE : an outline
WG1/1 Austria Canada CSFR Denmark Estonia
Finland Hungary Iceland Norway Poland
Slovenia Sweden Switzerland Ukraine
(Add.1) 16-Jun Kyrgyzstan
HM/ 1-Apr Rights of indigenious populations
WG3/1 Canada Denmark Finland Iceland Norway
Russia Sweden
HM/ 21-May Abolition of the death penalty
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WG3/3 Sweden Austria Croatia Cyprus CSFR
Denmark Finland Germany Greece Iceland
Italy Liechtenstein Luxembourg Malta Netherlands
Norway Portugal Romania San Marino Slovenia
Spain Switzerland
HM/ 22-May Co-operation between the ODIHR and the Council of Europe
WG3/4 Austria Bulgaria Finland Liechtenstein Moldova
Romania Russia Russia Sweden Switzerland
Turkey
(Add.1) 5-Jun Albania
(Add.2) 5-Jun Kyrgyzstan Malta
HM/ 26-May National Minorities







12-Jun CSCE Seminar on “Education: Structures, Policies and Strategies in the 
CSCE Area”
Finland Greece Sweden Switzerland
(Add.1) 23-Jun Denmark Kyrguzstan
HM/ 16-Jun CSCE: Human Dimension Handbook
WG3/25 Austria Denmark Finland Italy Norway
Poland Romania Sweden Switzerland UK
HM/
WG3/26




(Add.2) 22-Jun Finland Poland Romania
(Add.3) 22-Jun Bulgaria
HM/ 1-Jun Economic Forum
WG4/6 Albania Austria Bulgaria Canada Croatia
Cyprus Estonia Finland Georgia Iceland
Kyrgyzstan Latvia Lithuania Moldova Norway
Portugal/EC EC countries Romania Russia Sweden
Switzerland Turkey Ukraine USA
(Add.1) 11-Jun Malta
Figure4. Proposals submitted by Finland in the Helsinki Follow-up Meeting(1992)7
7   These figures(Figure 2-4) were created by Tamai from OSCE Documentation Centre in Prague(DCiP) .
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4.  The Shanghai Cooperation Organization and northeast Asia  
– Can we learn from Finland’s experiences in Europe?
The SCO was established in 1996 as the Shanghai Five, which consisted of five 
states: the People’s Republic of China, Kazakhstan, the Kyrgyz Republic, the Russian 
Federation and Tajikistan. Afterward, Uzbekistan (2001), India and Pakistan (2016) 
joined as member states; Afghanistan, Belarus, Iran and Mongolia became observer 
states; Armenia, Azerbaijan, Cambodia, Nepal, Sri Lanka and Turkey became dialogue 
partners; and ASEAN, the CIS and Turkmenistan were allowed to attend as guests. The 
SCO aims to foster dialogue about security issues such as terrorism among member 
states 8.
Although this aim is similar to that of the OSCE, nations such as the United States, 
Japan and South Korea are not members or observer states of the SCO. The United 
States has three main alliances in this region, with Japan, the Republic of Korea and the 
Republic of China (Taiwan; unofficial). Because of the conflict between the United 
States and China in the Asia-Pacific region, the United States, Japan and the Republic 
of Korea might opt not to participate in the SCO, as it is led by China.
The security situations in Asia and in Europe are quite different. In the OSCE 
region, comprehensive security is a close relationship among democracy, human rights 
and security, as declared t the Istanbul summit of 1999. Although some participating 
states in the OSCE have been criticized for having nondemocratic regimes, none of 
these states oppose democracy. In northeast Asia, on the other hand, there are several 
types of regimes. Japan, the Republic of Korea and Mongolia are democratic states, the 
People`s Democratic Republic of Korea and the People`s Republic of China are 
communist states, and Russia is an authoritarian state. For this reason, it is not easy for 
the OSCE to establish a regional mechanism for the northeast Asian states. 
The CSCE’s Helsinki Final Act was signed in 1975, during the Cold War. At that 
8  Stephen GRAINGER(2012)Challenges and the future direction of the Shanghai Cooperation Organisation 
(SCO), Annual International Conference on Business Strategy and Organizational Behaviour(Conference 
paper),pp.2-4.
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time, the European continent was divided into the East, the West and the neutral states. 
These political regimes were all distinct, especially the East and the West. A similar 
situation applies today in northeast Asia. 
Mongolia is the only state that maintains a good bilateral relationship with every 
other northeast Asian state, as Finland has done for Europe since the Cold War. Finland 
has long wanted to have good multilateral relationships with other camps because of its 
geographic circumstance. Mongolia is in a similar situation, and it is beneficial not only 
for Mongolia but for all the northeast Asian states for Mongolia to have these good 
multilateral relationships with its neighbor states in the fields of diplomacy, economics, 
ecology and security.
5. Conclusion
The security circumstances of the northeast Asian region are complex because of 
the security system. Unlike Europe, northeast Asia remains divided into two camps, as 
the Cold War has continued in this area. However, even as late as 1975, no one could 
have imagined the end of the Cold War in Europe. Now, Mongolia has a chance to 
establish the Organization for Security and Co-operation in Asia and become a leading 
diplomatic state, just as Finland was in Europe.
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１ 秋田県 36.4％ 981 42 埼玉県 26.4％ 7,330
２ 高知県 34.8％ 706 43 滋賀県 25.7％ 1,412
３ 島根県 34.0％ 680 44 神奈川県 25.1％ 9.177
４ 山口県 33.9％ 1,370 45 愛知県 24.9％ 7,537
５ 徳島県 33.1％ 736 46 東京都 23.1％ 13,822


























































































































































































































　 小売商店 飲食店・喫茶店 金融・サービス 合　計
20～30代 0 5（21.7%） 0 5（ 7.9%）
40～50代 7（20.6%） 12（52.2%） 4（66.7%） 23（36.5%）
60～70代 24（70.6%） 5（21.7%） 2（33.3%） 31（49.2%）
26
80代以上 3（ 8.8%） 1（ 4.3%） 0 4（ 6.3%）
















小売商店 飲食店・喫茶店 金融・サービス 合　計
5年未満 1（ 2.9%） 10（43.5%） 1（16.7%） 12（19.0%）
5～10年未満 1（ 2.9%） 4（17.4%） 0 5（ 7.9%）
10～20年未満 2（ 5.9%） 1（ 4.3%） 1（16.7%） 4（ 6.3%）
20～50年未満 12（35.3%） 4（17.4%） 2（33.3%） 18（28.6%）
50年以上 18（ 52.9% 4（17.4%） 2（33.3%） 24（38.1%）








一代目（創業者） 15（44.1%） 13（44.8%） 28（44.4%）
二代目 7（20.6%） 8（27.6%） 15（23.8%）
三代目 6（17.6%） 3（10.3%） 9（14.3%）
四代目以上 6（17.6%） 4（13.8%） 10（15.9%）
無回答・不明 0 1（ 3.4%） 1（ 1.6%）





小売商店 飲食店・喫茶店 金融・サービス 合　計
株式会社 9（26.5%） 3（13.0%） 3（50.0%） 15（23.8%）
28
有限会社 8（23.5%） 4（17.4%） 1（16.7%） 13（20.6%）
ＮＰＯなど 1（ 2.9%） 2（ 8.7%） 0 3（ 4.8%）
法人化していない 16（47.1%） 14（60.9%） 2（33.3%） 32（50.8%）







小売商店 飲食店・喫茶店 金融・サービス 合　計
0人 24（70.6%） 14（60.9%） 3（50.0%） 41（65.1%）
1人 4（11.8%） 5（21.7%） 1（16.7%） 10（15.9%）
2人 0 3（13.0%） 0 3（ 4.8%）
3人 2（ 5.9%） 0 1（16.7%） 3（ 4.8%）
4人 0 1（ 4.3%） 0 1（ 1.6%）
5人 1（ 2.9%） 0 0 1（ 1.6%）
8人 1（ 2.9%） 0 0 1（ 1.6%）
10人 1（ 2.9%） 0 0 1（ 1.6%）
12人 1（ 2.9%） 0 0 1（ 1.6%）
61人 0 0 1（16.7%） 1（ 1.6%）










小売商店 飲食店・喫茶店 金融・サービス 合　計
10人以下 16（47.1%） 5（21.7%） 5（83.3%） 26（41.3%）
11～20人 12（35.3%） 6（26.1%） 1（16.7%） 19（30.2%）
21～30人 1（ 2.9%） 6（26.1%） 0 17（11.1%）
31～50人 1（ 2.3%） 4（17.4%） 0 5（ 7.9%）
50人以上 1（ 2.9%） 2（ 8.7%） 0 3（ 4.8%）
100人以上 2（ 5.9%） 0 0 2（ 3.2%）
無回答・不明 1（ 2.9%） 0 0 1（ 1.6%）






小売商店 飲食店・喫茶店 金融・サービス 合　計
100万円未満 2（ 5.9%） 1（ 4.3%） 0 3（ 4.8%）
100～200万円未満 1（ 2.9%） 1（ 4.3%） 2（33.3%） 4（ 6.3%）
200～500万円未満 3（ 8.8%） 2（ 8.7%） 0 5（ 7.9%）
500～1000万円未満 6（17.6%） 7（30.4%） 2（33.3%） 15（23.8%）
1000～5000慢円未満 11（32.4%） 8（34.8%） 1（16.7%） 20（31.7%）
5000万～１億円未満 5（14.7%） 1（ 4.3%） 1（16.7%） 7（11.1%）
1億～3億円未満 1（ 2.9%） 0 0 1（ 1.6%）
無回答・不明 5（14.7%） 3（13.0%） 0 8（12.7%）










小売商店 飲食店・喫茶店 金融・サービス 合　計
特に変わらない 5（14.7%） 3（13.0%） 3（50.0%） 11（17.5%）
減っている 20（58.8%） 8（34.8%） 3（50.0%） 31（49.2%）
大幅に減っている 8（23.5%） 8（34.8%） 0 16（25.4%）
不明・無回答 1（ 2.9%） 4（17.3%） 0 5（ 8.0%）









決まっている（子など） 4（11.8%） 4（13.8%） 8（12.7%）
決まっている（子以外） 5（14.7%） 0 5（ 7.9%）
まだ決まっていない 17（50.0%） 10（34.5%） 27（42.9%）
いない（自分で終わる） 6（17.6%） 14（48.3%） 20（31.7%）
無回答 2（ 5.9%） 1（ 3.4%） 3（ 4.8%）





























中学卒 3（ 8.8%） 2（ 6.9%） 5（ 7.9%）
高校卒 13（38.2%） 14（48.3%） 27（42.9%）
短大・高専卒 6（17.6%） 3（10.3%） 9（14.3%）
大学卒 11（32.4%） 8（27.6%） 19（30.2%）
その他 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）
無回答 0 1（ 3.4%） 1（ 1.6%）













20～30代 40～50代 60～70代 80代以上 合　計
商店街の新企画実施 1（20.0%） 7（30.4%） 5（16.1%） 0 13（20.6%）
33新型コロナ時代における地方商店街の現状 ─2020年度「酒田市商店街実態調査」から─
会員の意識改革 1（20.0%） 6（26.1%） 10（32.3%） 3（75.0%） 20（31.7%）
行政との連携 2（40.0%） 7（30.4%） 11（35.5%） 1（25.0%） 21（33.3%）
その他 1（20.0%） 1（ 4.3%） 2（ 6.5%） 0 4（ 6.3%）
無回答・不明 0 2（ 8.7%） 3（ 9.7%） 0 5（ 7.9%）





賑わっていた 4（11.8%） 2（ 6.9%） 6（ 9.5%）
あまり賑わっていない 14（41.2%） 13（44.8%） 27（42.9%）
どちらともいえない 10（29.4%） 4（13.8%） 14（22.2%）
前も賑わっていなかった 5（14.7%） 9（31.0%） 14（22.2%）
無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）














生鮮食料品 5（15.2%） 17（65.4%） 22（37.3%）
日用生活必需品 7（21.2%） 7（26.9%） 14（23.7%）
服飾品 7（21.2%） 1（ 3.8%） 8（13.6%）
外食・喫茶・飲み屋 28（84.8%） 20（76.9%） 48（81.4%）
その他 1（ 3.0%） 1（ 3.8%） 2（ 3.4%）














シャッター化 16（48.5%） 13（46.4%） 29（47.5%）
後継者不足 9（27.3%） 13（46.4%） 22（36.1%）
高齢化 11（33.3%） 15（53.6%） 26（42.6%）
大型店進出 5（15.2%） 6（214%） 11（18.0%）
人口減少 23（69.7%） 19（67.9%） 42（68.9%）
その他 1（ 3.0%） 3（10.7%） 4（ 6.6%）















必ず参加している 19（55.9%） 9（31.0%） 28（44.4%）
時々参加する 12（35.3%） 11（37.9%） 23（36.5%）
ほとんど参加していない 3（ 8.8%） 8（27.4%） 11（17.5%）
無回答 0 1（ 3.4%） 1（ 1.6%）




とても効果がある 7（20.6%） 2（ 6.9%） 9（14.3%）
ある程度ある 15（44.1%） 14（48.3%） 29（46.0%）
あまりない 10（29.4%） 8（27.6%） 18（28.6%）
ほとんどない 1（ 2.9%） 4（13.8%） 5（ 7.9%）
無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）










解除まで全面休業 4（11.8%） 7（24.1%） 11（17.5%）
部分的に営業短縮 12（35.3%） 7（24.1%） 19（30.2%）
店は休まず感染対策した 16（47.1%） 15（51.7%） 31（49.2%）
無回答 2（ 5.8%） 0 2（ 3.2%）








　 小売商店 飲食店・喫茶店 金融・サービスその他 合計
アルコール消毒 23（69.7%） 23（100%） 6（100%） 52
検温 1（ 3.0%） 4（17.4%） 2（33.3%） 7
従業員のマスク着用 26（78.8%） 11（47.8%） 5（83.3%） 42
入場者数の制限 0（ 0.0%） 6（26.1%） 0（ 0.0%） 6
その他の対策 5（15.2%） 3（13.0%） 0（ 0.0%） 8







小売店 飲食店・喫茶店 金融・サービス 合　計
収益の大幅減少 20（64.5%） 15（68.2%） 4（66.7%） 39（66.1%）
従業員削減 0 4（18.2%） 0 4（ 6.8%）
営業時間の短縮 11（35.5%） 13（59.1%） 3（50.0%） 27（45.8%）
営業形態の変更 3（ 9.7%） 5（22.7%） 2（33.3%） 10（16.9%）
閉店・廃業の検討 0 1（ 4.5%） 0 1（ 1.7%）
新規事業への転換 0 2（ 9.1%） 0 2（ 3.3%）
オンライン事業の導入 1（ 3.2%） 1（ 4.5%） 2（33.3%） 4（ 6.8%）
収益改善の努力 12（38.7%） 5（22.7%） 3（50.0%） 20（33.9%）
その他 2（ 6.5%） 0 0 2（33.3%）







基本的に適切 8（23.5%） 5（17.2%） 13（20.6%）
部分的には問題も 19（55.9%） 14（48.3%） 33（52.4%）
適切だっとは思えない 4（11.8%） 5（17.2%） 9（14.3%）
適切だったとはとても思えない 1（ 2.9%） 3（10.3%） 4（ 6.3%）
無回答・不明 2（ 5.9%） 2（ 6.9%） 4（ 6.3%）










受給した助かった 14（41.2%） 11（37.9%） 25（39.7%）
受給し十分ではない 3（ 8.8%） 4（13.8%） 7（11.1%）
受給したもっとほしい 1（ 2.9%） 3（10.3%） 4（ 6.3%）
申請したが受給していない 1（ 2.9%） 0 1（ 1.6%）
申請はしていない 4（11.8%） 2（ 6.9%） 6（ 9.5%）
申請せず基準に達していない 8（23.5%） 8（27.6%） 16（25.4%）
無回答・不明 3（ 8.8%） 1（ 3.4%） 4（ 6.3%）











観光業には効果があった 13（38.2%） 10（34.5%） 23（36.5%）
どちらともえいない 16（47.1%） 7（24.1%） 23（36.5%）
あまり効果なく逆効果だった 5（14.7%） 9（31.0%） 14（22.2%）
無回答・不明 0 3（ 7.7%） 3（ 4.8%）












大いに期待したい 12（35.3%） 5（17.9%） 17（27.4%）
期待はするが効果はわからない 15（44.1%） 22（78.6%） 37（59.7%）
効果があるかは疑問だ 7（20.6%） 1（ 3.6%） 8（12.9%）













商店街として新企画を実施 9（26.5%） 4（14.3%） 13（21.0%）
商店会員の意識改革 7（20.6%） 13（46.4%） 20（32.3%）
行政との連携 13（38.2%） 8（28.6%） 21（33.9%）
その他 5（14.7%） 4（14.3%） 9（14.5%）































観光業の振興 9（26.5%） 4（13.8%） 13（20.6%）
42
高齢者を中心として医療・福祉の充実 4（11.8%） 3（10.3%） 7（11.1%）
新しい産業の開発誘致 14（41.2%） 13（44.8%） 27（42.9%）
防災・災害に備えた町づくり 1（ 2.9%） 2（ 6.9%） 3（ 4.8%）
少子化対策（子育て支援） 5（14.7%） 5（17.2%） 10（15.9%）
その他 0 1（ 3.4%） 1（ 1.6%）
無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）








充実しており安心だ 5（14.7%） 1（ 3.4%） 6（ 9.5%）
ある程度充実・不安は残る 26（76.5%） 24（82.8%） 50（79.4%）
充実とはいえず不安大きい 2（ 5.9%） 3（10.3%） 1（ 1.6%）
その他・無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）










20～30代 40～50代 60～70代 80代以上 合　計
住み続けるつもり 2（40.0%） 15（65.2%） 25（80.6%） 4（100%） 46（73.0%）
できれば住みたい 1（20.0%） 7（30.4%） 4（12.9%） 0 12（19.0%）
わからない 1（20.0%） 1（ 4.3%） 2（ 6.5%） 0 4（ 6.3%）
無回答 1（20.0%） 0 0 0 1（ 1.6%）











20～30代 40～50代 60～70代 80代以上 合　計
発信していくべきだしすで
に取り組んでいる
3（60.0%） 6（26.1%） 5（16.1%） 2（50.0%） 16（25.4%）
発信していくべきだがどう
すればよいかわからない
0 14（60.9%） 24（77.4%） 2（50.0%） 40（63.5%）
とくに発信していくべきだ
とは思っていない
1（20.0%） 2（ 8.7%） 1（ 3.2%） 0 4（ 6.3%）
無回答 1（20.0%） 1（ 4.3%） 1（ 3.2%） 0 3（ 4.8%）












20～30代 40～50代 60～70代 80代以上 合　計
積極的に協力すべきだ ４（80.0%） 17（73.9%） 19（61.3%） 3（75.0%） 43（68.3%）
ある程度は協力すべきだ 0 5（21.7%） 9（29.0%） 1（25.0%） 15（23.8%）
協力する必要は特に感じ
ない
0 1（ 4.3%） 3（ 9.7%） 0 4（ 6.3%）
無回答 1（20.0%） 0 0 0 1（ 1.6%）













20～30代 1（ 9.0%） 2（10.5%） 0 5（ 7.9%）
40～50代 8（72.7%） 8（42.1%） 7（22.6%） 23（36.5%）
60～70代 2（18.1%） 8（42.1%） 21（67.7%） 31（49.2%）
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80代以上 ０ 1（ 5.3%） 3（ 9.7%） 4（ 6.3%）















20～30代 5（100%） 2（40.0%） 2（40.0%） 2（40.0%） 5（100%）
40～50代 21（91.3%） 17（73.9%） 3（13.0%） 3（13.0%） 23（100%）
60～70代 22（71.0%） 21（67.8%） 2（ 6.5%） 1（ 3.2%） 31（100%）
80代以上 4（100%） 2（50.0%） 0 0 4（100%）






























20～30代 0 2（ 5.7%） 3（33.3%） 0 5（ 7.9%）
40～50代 9（75.0%） 8（22.9%） 3（33.3%） 3（75.0%） 23（36.5%）
60～70代 2（16.7%） 23（65.7%） 3（33.3%） 1（25.0%） 31（49.2%）
80代以上 1（ 8.3%） 2（ 5.7%） 0 0 4（ 6.3%）













観光業の振興 9（26.5%） 4（13.8%） 13（20.6%）
高齢者中心とした医療福祉の充実 4（11.8%） 3（10.3%） 7（11.1%）
新しい産業の開発誘致 14（41.2%） 13（44.8%） 27（42.9%）
防災・災害に備えた町づくり 1（ 2.9%） 2（ 6.9%） 3（ 4.8%）
47新型コロナ時代における地方商店街の現状 ─2020年度「酒田市商店街実態調査」から─
少子化対策（子育て支援） 5（14.7%） 5（17.2%） 10（15.9%）
その他 0 1（ 3.4%） 1（ 1.6%）
無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）





充実しており安心だ 5（14.7%） 1（ 3.4%） 6（ 9.5%）
ある程度充実・不安は残る 26（76.5%） 24（82.8%） 50（79.4%）
充実とはいえず不安大きい 2（ 5.9%） 3（10.3%） 1（ 1.6%）
その他・無回答 1（ 2.9%） 1（ 3.4%） 2（ 3.2%）































































































　This paper propses a Web-based map systems for regional convensions and 
memories that can be operated by the geographical motion of users. Furthermore, 
it transfers the “message” to visitors from the dweller of the region as well as 
digital archive of historical materials.
キーワード: デジタルアーカイブ, 地域文化，データベース，WebGIS
Keywords: Digital Archiving System, Folklore Preservation, Database, 
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Abstract: Developing appropriate finance pedagogy is very important for emerging 
business schools that attempt to establish a recognizable brand name. Financial Curriculum 
designing is a challenge most business schools face due to the rapidly evolving job market 
and the global economic environment. Ritsumeikan Asia Pacific University’s (APU) 
business school also attempts to establish a brand name to ensure its product is marketable. 
In this paper, we try to understand the nature of APU’s business school challenges and 
opportunities in designing a financial curriculum. While analyzing the issue, we investigate 
how to overcome the challenges and tap the opportunities to ensure the students’ 
employability and institutional brand recognition.
Keywords: Financial Pedagogy, Curriculum Design, Employability, Business School, APU
1. Introduction
Evolution accompanies concerns about the future design and state of any organization 
on a novel-learning trajectory. While this phenomenon may be spot-on for venture 
businesses and innovative technologies, it is equally valid in an educational organization 
trying to establish its brand differently from its competitors. Business schools face this 
challenge to an even greater degree as they are expected to establish brand identification in 
a manner that makes them stand out in an ever-changing and competitive job market. 
While brand establishment takes a certain amount of resources and commitment over 
contiguous periods of academic calendars, students enrolling in earlier years cannot afford 
to wait while the school is busy in the brand establishment. Consequently, business school 
will have to enrich the curriculum to make it more comfortable for their students to find a 
job after graduation, even before establishing their brand. The paper attempts to understand 
those tough choices a business school faces in its early years of establishment; also, we 
shall lay down a curriculum design that will overcome such challenges early on. Due to 
practical problems in reaching out to every contour of the job market and general 
curriculum (both in science and arts), the paper limits itself to a particular field, i.e., 
finance. One more reason for limiting the article’s scope to these areas is as curriculum 
design faces most challenges in this field. Such challenges arise due to the rapidly 
changing job market in finance, especially in the wake of more recent global financial 
crises and resultant upheavals. On the other, the general principles laid out in this paper for 
this study area will be widely applicable to other areas. So, keeping in view all these 
1  Dr Shahzadah Nayyar Jehan is a professor at the Graduate School of Community Service and Science at the 
Tohoku University of Community Service and Science, Sakata, Japan. He is also director of the Research 
Center for New Business Strategies.
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factors, we decided to keep our research and recommendations related to financial 
curriculum design and development. Ritsumeikan Asia Pacific University (APU) is an 
emerging business school in western Japan and the most popular field of specialization in 
its business school in finance. As this paper is based on a case study of the curriculum of 
APU, it seems appropriate to begin with a field of specialization that is most popular with 
the students at this university.
Before we go into details of the case study, we plan to elaborate on various 
conventional approaches towards curriculum design and development in general at 
multiple academic institutions worldwide. We shall analyze the theoretical understanding 
of the traditional and contemporary techniques towards curriculum development. Also, we 
shall investigate institutional and functional approaches towards curriculum design and 
development, understanding the pros of cons of such practices. Further, we shall propose 
an evolutionary functionalist approach to curriculum design and development and see what 
added advantages are attached to this approach over the other methods. Finally, we shall 
discuss the APU’s case to see how its design can be adapted to an evolutionary 
functionalist model favoured by this paper.
2. Literature Review
2.1 Conventional Curriculum Approaches
Curriculum design can be referred to as a strategic process that involves the deliberate 
packaging of learning opportunities and options commensurate with the undertakers’ 
learning goals of the intended course around which the curriculum is designed. However, 
the design will be inherently dysfunctional by too narrowly focusing on the ‘content’ while 
ignoring how a student is engaged or how a student will accomplish the envisioned 
scholarship.
We shall need a comprehensive design & packaging of the curriculum in broader fields 
of study to address the challenge of bringing the curriculum and market requirements.  The 
finance curriculum is an area where most business schools face more significant 
curriculum design and management challenges. The role of finance as an essential 
discipline has been underlined even further in the backdrop of the most recent global 
financial crises. Therefore, it is crucial to understand the most critical available approaches 
towards curriculum design & development in finance; and identify the need for 
improvement so that relevance of the curriculum design to the job market requirements is 
ensured. Most conventional approaches call for either an institutional approach or a 
functional approach; so, before laying down the evolutionary functional approach’s details 
(EFA), we shall give a quick review of conventional approaches to curriculum design and 
development.
2.2 Institutional Approach to Curriculum Design
Institutional Approach to curriculum design puts the educational institution at the core 
of every aspect of its design and development. Institutional perspective calls for 
identifying educational institutions based on their historical subject specializations (Gilbert 
2001). The institutional perspective may take two shapes, namely evolutionary institutional 
Approach (EIA) or intentional institutional Approach (IIA). EIA is a more realistic 
perspective whereby an educational institution develops repute as it excels in a specific 
field of academics and research. MIT is an example that evolved out of a science and 
technology institute since 1866. 
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MIT remained as such until 1952 the school of management2 and the school of 
humanities and social sciences were formally established.3 The origins of early science 
and technology focus can be t raced to the fact that i t was an age of r i s ing 
industrialization and boom in scientific research and developments. So, MIT evolved 
on the sidelines of the market’s evolution and developed a particular reputation as an 
institute for science and technology education. MIT grew and changed, responding to 
the market necessities by separating business and science education; hence, it 
responded by establishing management and business school separately. So, it once 
again evolved, maintaining its excellent reputation as a science and technology 
institution. However, it also found its mark in business education with a highly reputed 
school like Sloan School of Management.4 Hence, MIT is a clear example of an 
educational institution that fits EIA that grows beyond a critical mass in a way that it is 
even able to shape the market around it; hence we can develop the curriculum 
significantly independent from the market pressures (Barr et al. 1995). 
IIA, on the other hand, is an outcome of an intentional design adapted by an 
educational institution which is usually embedded in its mission statement in such an 
inseparable form that the institution would find it very hard to deviate later. While this 
may show a specific commitment and a sense of purpose associated with a given cause, 
this also hinders its programs and curriculum’s natural evolution. APU is a clear 
example of an IIA based educational institution, as it has a stated Asia Pacific focus in 
all its colleges and programs since its inception in 2000.5 While this focus allows APU 
to present itself as a pioneering institute in the region excelling in Asia Pacific studies, 
the approach, at the same time, narrows its curriculum design and development scope. 
Also, the evolution of the curriculum along the job market requirements takes a back 
seat. 
2.3. Functional Approach to Curriculum Design
Functional perspective to curriculum design calls for relative orientation of courses 
around the market requirements. In cases like this, educational institutions would be 
looking for job market demand; the curriculum will tailor that demand. While it is a 
more practical approach towards curriculum design, it is sometimes criticized as a 
system to perpetuate the existing status quo. Educational institutions serve only as 
factories that produce service members for the current system either through a formal 
or a hidden curriculum. It is an education system that helps transfer ‘Value Consensus’ 
to future generations (Pope 1973). Macaulay’s educational policy and curriculum 
design towards India is an obvious example of a functionalist approach towards 
curriculum design (Edwards 1967). While the functionalist approach considers the 
market demand, it tends to ignore the need for evolution and timely realignment of 
curriculum based on systematic changes that may change the job market’s whole 
nature. Hence, there is a need for a functional approach that can evolve with the 
changes in the job environment. This paper proposes adopting an evolutionary 
functional approach (EFA) in the financial curriculum’s design and development.
2 MIT Faculty Records (AC 1), December 20, 1950.




2.4 Evolutionary Functionalist Approach
EFA would require educational institutions to develop curriculum architecture with 
built-in robustness and flexibility to adjust curriculum contents while retaining its available 
credentials seamlessly. Such an architecture would require a continuous scanning of the job 
market and the factors that influence the trends in the job market and then designing 
curriculum in anticipation of the changes that may be in the offing for the job market. EFA 
would be incredibly helpful around the finance curriculum that has undergone enormous 
change over time (Walton and Walter 2006). While some of these changes took quite a 
long time to come, others were entirely unexpected and quick (Delhaise 1998). An 
example of systematic changes that came over a relatively more extended period can blur 
the roles between commercial, securities and insurance businesses in the financial sector. 
While the Glass-Steagall Act6(GSA) laid out clear cut roles for these three businesses in 
the financial sector, the Financial Modernization Act (FMA) of 1999 broke down the 
barriers in a big way. It reshaped the financial job market landscape in a big way (Gilbert 
2001). While FMA brought down the formal walls, a lot of role mixing was already taking 
place within the sector in the name of financial liberalization and financial innovation 
(Jehan and Huynh 2008). On the other hand, some quick changes have been necessitated 
by the onset of the recent financial crisis, which has exposed lacunas and insufficiencies of 
financial curricula in a start fashion (Jehan and Luong 2010). So, the business school needs 
to stay on the job and undertake continuous curriculum design to ensure an evolving 
functionalist curriculum. 
2.5 Curriculum Development Approach at APU
As we discussed earlier, APU is on an IIA trajectory as far as curriculum design and 
development are concerned. While this may result from an intentional effort to develop an 
Asia Pacific outlook of Brand APU, it is simply not functional. APU’s business school is 
also attempting to establish a recognizable brand name; meanwhile, there is a greater 
urgency to assure registered and potential students that a degree is worth the time and 
resources students put in.
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3. Materials and Methods
Based on our teaching experience in finance at APU, we gathered exciting information 
that helps understand the issues and ideas that amplify the nature of challenges and 
opportunities that APU’s business school is facing. Our findings have shown that it is the 
area of finance that attracts an increasing number of students. However, at the same time, 
students find it hard to bring together the courses in finance & accounting most practically 
and optimally (Table 1). It is evident from the present course offerings in finance at APU 
that course offering is relatively unstructured. Notwithstanding the number and line up of 
courses on the offer, it creates confusion, and students find it hard to take courses that will 
signal a specific specialization or field focus (Kinzie 2004). 
Table 1 Accounting & Finance Subject Offerings at APU
Subject Code Subject Name APS APM
30570 Accounting OC M
30571 Accounting Ⅰ OC M
30572 Accounting Ⅱ OC M
30600 Finance OC M
30602 Corporate Finance OC M
30604 Investment and Security Analysis OC M
30610 Cost Accounting OC M
30611 Cost Accounting OC M
30620 Financial Management OC M
30690 Financial Institutions OC M
30691 Financial Markets and Institutions OC M
30700 Financial Accounting OC M
30701 Financial AccountingⅠ OC M
30702 Financial AccountingⅡ OC M
30710 Management Accounting OC M
30713 Accounting in English OC M
30714 Advanced Accounting OC M
30715 Auditing OC M
30820 International Finance OC IM
30860 International Accounting OC IM
30861 International Accounting OC IM
30950 Financial Markets in Asia OC APM
30960 Investment Strategies in Asia OC APM
32017 Project Management and Evaluation SF OC
33001 Tax Accounting OC M
Abbreviations
APS College of Asia Pacific Studies






In the coming sections, we analyze areas of concern in which overcoming the 
challenges is possible. Also, opportunities can be taped, and students can be assured of 
employability while the school is evolving and busy establishing its brand name by 
adopting EFA towards curriculum design.
4. Results and Discussion.
To understand APU’s curriculum design in finance, we conducted a detailed dissection 
of the problems with the current finance curriculum at its business school. It was found that 
there are certain curriculum deficiencies in the light of job market requirements in the 
finance curriculum, which necessitates alternative financial curriculum design (Merton 
1995). We tried to establish how we can streamline APU’s finance curriculum with job 
market requirements by adopting EFA (Tinto 2003). It was also essential to know how the 
alternative can reinforce APU’s brand image as a business school that potential employers 
internationally recognize. Our findings & recommendations can be listed as follows:
Table 2 Re-modularized Finance & Accounting Curriculum at APU
Code Subject Name APS CIM
1 30570 Accounting OC FMC
2 30700 Financial Accounting OC FMC
3* 30571 Accounting Ⅰ- EFA OC FMC
4 30701 Financial Accounting OC FMC
5* 30572 Accounting Ⅱ- EFA OC FMC
6* 30702 Financial Accounting- EFA OC FMC
7 30714 Advanced Accounting OC FMC
8 30610 Cost Accounting OC FMC
9 30710 Management Accounting OC FMC
10* 30715 Auditing - EFA OC FMC
11* 30861 International Accounting - EFA OC FMC
12 33001 Tax Accounting OC FMC
13 30600 Finance OC FMC
14* 30602 Corporate Finance - EFA OC FMC
15 30620 Financial Management OC FMC
16* 30691 Financial Markets and Institutions - EFA OC FMC
17 30820 International Finance - EFA OC FMC
18* 30604 Investment and Security Analysis - EFA OC FMC
19 32017 Project Management and Evaluation FS FMC
20* 30950 Financial Markets in Asia - EFA OC FMC
21* 30960 Investment Strategies in Asia - EFA OC FMC
Abbreviations
APS College of Asia Pacific Studies
CIM College of International Management
EFA Evolutionary Financial Approach
OC Open Choice
IM International Management
FMC Finance Module Choice
SF Subject Field
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i. While the relevant job market requirements shape curriculums at most business 
schools, established business schools have an advantage in designing and continuously 
evolving their curriculums. They tend to have an established link-up with the job 
market. Other than that, important events and thoughts in the industry also define the 
contours of the curriculum. In the case of the financial curriculum at business schools, 
events like the great depression, Breton Woods, Oil Shock, economic regionalism, and 
globalization significantly impact the financial curriculum at new business schools 
(Rees 2009). Established business schools have a greater capacity to remodel their 
curriculums to reflect new realities emerging out of such important events.
ii. New business schools, like APU, due to inadequacy of existing accumulated 
knowledge, end up adopting conventional curriculums and then building upon that 
through learning over time. While this may be a necessity imposed by the knowledge 
capacity, this is undoubtedly un-nerving for students enrolling in those schools hoping 
to land a job upon graduation. However, the mismatch between the curriculum and the 
industry requirements put these students at a disadvantage.
iii. At APU, the curriculum design is also affected by idealism that flows from its 
charter of inception, which declares it to have a focus on the Asia Pacific. At APU, the 
College of Asia Pacific Management has been restructured and is now called the 
College of International Management. Under its new title, one can now reasonably 
expect that curriculum can be designed and developed in a broader perspective.
iv. A new business school must focus on the curriculum design in earnest, and it must 
incorporate the most current market requirements without unnecessary delay. APU’s 
business school, being a young enterprise, has a financial curriculum that is still 
evolving. Though it has a great line-up of courses that can lure an incoming student, 
the courses’ offering and management of registration to the courses need remodelling 
and course realignments. In this area, the university seems to be taking serious steps 
whereby a new modular approach towards course offering is being developed. We 
proposed remodelling of courses as presented in Table 2.
v. Also, most courses at APU are designed around the needs of a conventional job 
market set-up. In contrast, the financial architecture and job market have undergone an 
essential but largely unnoticed change over the last decade. With the onset of 
wholesale globalization and financial liberalization, the distinction between banking 
and non-banking institutions have mostly blurred over time (Greenspan 2007). Non-
banking financial institutions nowadays are undertaking almost all the business that 
was earlier the banking institutions’ domain. This reality has resulted in an enormous 
geo-spatial change in the job market (Russell 2007). However, this means both 
challenges and opportunities for aspiring business graduates (Cheng 2007). We would 
recommend adopting a functional approach, i.e., considering the current job market 
requirement aided by an evolutionary mechanism whereby the curriculum designers 
can anticipate changes in the job market requirements in advance. We should 
incorporate the expected modifications in an evolving manner into the curriculum 
architecture. This dual approach is what we call EFA. It seems that adopting EFA 
would result in more splendid value addition towards APU’s finance curriculum.
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vi. Note that in Table 2, we have remodelled accounting and finance specializations 
and some overlapping and repeat courses have been removed. Also, specific courses 
requiring restructuring and redesign in the light of job market changes were mentioned 
in point no. v above, have been targeted for urgent review and reshaping and marked as 
EFA focus courses (also marked with * for clear identification).
vii. In this context, it is high time that the financial curriculum structure at APU is given 
a thorough thrashing; and new realities that emerge from the ashes of the recent 
financial crisis and up-to-date job market demands are incorporated in it (Khan et al. 
2007). Our proposed financial curriculum development approach, i.e., EFA, is meant to 
reflect the needs and realities mentioned above. Finally, integrating professional 
certification like CFA would enhance APU graduates’ appeal and reinforce brand APU. 
5. Conclusions
Financial curriculums have always been evolving with the job market’s needs and 
fashioned by significant events affecting the financial industry. While established business 
schools can quickly adopt and offer needed curriculums in the shortest possible time, new 
and evolving business schools have a hard time coming up with changes required on time. 
Also, while it is more critical for the new business schools’ survival to develop the right 
curriculum, their lack of experience and survival focus may not allow them to attend to this 
vital area properly. In APU’s case, we can conclude with greater confidence that APU 
offers a great line-up of courses in the financial area of specialization.  The current 
financial curriculum needs design realignment, as mentioned above in detail, to provide 
further confidence and options to students while making course choices based upon their 
career aspirations. We need to redesign the courses offering a compact modular format 
with inbuilt flexibility to pursue a specific concentration within a particular specialization 
by following EFA. At the same time, we can eliminate some repetitive course offerings, 
some additional course offerings in the light of developments in the financial world over 
the last ten years. Options to take professional certification would make the curriculum 
more in line with the job market requirements. Such changes would also align the 
curriculum with changes that are continuously happening around us in finance and the 
economy.
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An analysis of the Lingua Franca Core from the perspective 
of teaching pronunciation at Japanese universities
Edmund FEC
Abstract
The purpose of this paper is to examine aspects of the Lingua Franca Core (LFC) – 
guidelines for Pronunciation Instruction created by Jenkins (2000, 2002) from her 
research on Non-Native Speaker interactions – and assess how they can be applied to 
the teaching of pronunciation at universities in Japan. This paper analyses features of 
the LFC, including consonants, vowels and stress, and compares Jenkins’s findings to 
other research conducted on Japanese learners of English. The paper concludes that 
although parts of the LFC should be adapted depending on the needs of the students, 
the guidelines in general are recommended for use by university teachers in Japan who 
want to provide pronunciation instruction. 
Keywords: Pronunciation instruction, EFL learners, intelligibility 
1. Introduction
The explicit teaching of pronunciation in English language classes has seen 
something of a resurgence in recent times. In the wake of Communicative Language 
Teaching approaches led by Celce-Murcia and others in the mid-1980s to 1990s, the 
last few decades have witnessed an expansion in the amount of empirical research into 
pronunciation, looking to answer questions such as what phonological features should 
be taught and what are the most effective ways to teach them (Murphy & Baker, 2015). 
One such researcher, Jennifer Jenkins, created the Lingua Franca Core (Jenkins, 2000, 
2002) – a set of guidelines for teaching pronunciation in an EIL (English as an 
International Language) context. Reflecting the fact that Non-Native Speakers (NNS) 
greatly outnumber Native Speakers (NS) (Crystal, 1995), the Lingua Franca Core 
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(hereafter, LFC), provides recommendations for pronunciation instruction for students 
who do not want or require a specific accent, such as General British or General 
American (Dauer, 2005). In this essay I will examine the features of the LFC and 
compare them to other research undertaken in this area which focuses specifically on 
Japanese learners of English. The aim of this essay is to establish which features of the 
LFC are most relevant and practicable for Japanese learners at the university level.
2. The LFC
The LFC is based on research undertaken by Jenkins who studied the interactions 
of NNS and the causes of their communication breakdowns. The subjects of the 
research were high intermediate to low advanced learners of different nationalities. The 
data “was collected over a period of three years in classroom and social settings, with 
the aim of establishing the extent to which miscommunication in ILT 1 is caused 
primarily by problems at the phonological level.” (Jenkins, 2002, P. 87). The results of 
her research led Jenkins to conclude that the majority of communication breakdowns 
were caused by segmental rather than prosodic errors, and the analysis of these errors 
led her to create core guidelines for pronunciation instruction. 
2.1 Core features of the LFC
The main features of the LFC (Jenkins, 2002) are summarized as follows:
Consonants
 　•   All consonants important, except /θ/ and /ð/ which can be substituted
 　•  rhotic ‘r’ instead of non-rhotic ‘r’
 　•  British English /t/ between vowels in words such as ‘water’ instead of the 
American English flapped [r]
 　•  British English /nt/ between vowels in words such as ‘winter’ instead of the 
American English deletion of /t/
1 ‘interlanguage talk’
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 　•  aspiration for /p/, /t/ and /k/ to distinguish them from /b/, /d/ and /g/
 　•  attention to vowel length before fortis or lenis consonants (such as the contrast 
between the length of /æ/ in ‘sat’ and in ‘sad’)
 　•  no omission of sounds in word-initial clusters (such as ‘promise’ or ‘string’) 
 　•   addition of sounds is acceptable, such as /pərɒdʌkʊtɔ/ for ‘product’
Vowels
 　•  contrast between long and short vowels, such as in ‘live’ and ‘leave’
 　•  regional variations are acceptable, provided that they are consistent, except 
substitutions for /ɜː/ (as in ‘bird’)
Tonic/Nuclear stress
 　•  contrastive stress is important to signal meaning, such as the difference 
between ‘I came by TAXi and ‘I CAME by taxi’.
Jenkins states that features not included here either have little or no impact on 
intelligibility or are too difficult for teachers to teach, so can be left for students to try 
to acquire outside of the classroom.
2.2 Arguments against the LFC
The publication of the LFC has had a profound impact on the field of pronunciation 
instruction. As well as providing practical advice for teachers on what areas of 
pronunciation to focus on, it has also highlighted the needs of many students of English 
who, unlike ESL 2 learners (for example, those who move to an English-speaking 
country as immigrants), use English primarily for interaction with other NNS. There 
are, however, a number of researchers who have questioned the LFC guidelines. Dauer 
(2005) criticizes the absence of word stress from the LFC, claiming that not only is it 
‘teachable’ but that it is important for teaching other aspects of pronunciation, such as 
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vowel length or nuclear stress. Dauer also advocates teaching more prosodic elements, 
such as linking or using reduced vowels and weak forms, which are all absent from the 
LFC. Levis (2005) raises the point that the interlanguage talk – students of different 
nationalities self-modifying their language or pronunciation – from which Jenkins drew 
her conclusions does not happen in most EFL classrooms where the learners share the 
same L1. Nishio & Tsuzuki (2014) note what they call two discrepancies concerning 
suprasegmentals. The first is that although nuclear stress is included in the LFC, pitch 
movement is excluded, even though “as Wells (2006) explains, on the basis of an 
acoustic analysis, nuclear stress should involve a change of pitch” (p. 58). The second 
is that stress in phrases is included in the LFC, but word stress is not, despite its 
importance for intelligibility. 
3. Analysis of LFC features in relation to Japanese learners
Next, I will examine aspects of the LFC in relation to Japanese learners. As Dauer 
(2005) says, Jenkins’s data is based on a small number of relatively advanced learners 
in an EIL setting. Therefore, her results may not be applicable to EFL classes at 
Japanese universities in which almost all students share the same L1. As well as 
differences in the learning contexts (such as EFL or ESL), learning goals, and 
proficiency levels of students, it is also necessary for pronunciation teachers to take 
into account specific problems that learners of a language have (Murphy, 2017). So, for 
teachers in Japan, it is important to look at which aspects of the LFC are relevant to 
Japanese learners of English. In the next section I will examine different features of the 
LFC, compare them to other research on Japanese learners and attempt to define what 
parts of the LFC should be adopted for classes at Japanese universities. 
3.1 Analysis of LFC features: consonants
Jenkins states that all consonants, except for /θ/ and /ð/, which can be replaced by /
f/ or /v/ (Dauer, 2005) are important and therefore should be taught. In this section I 
will look at three issues which affect Japanese speakers: the consonants /θ/ and /ð/, the 
liquids /r/ and /l/ and the epenthesis of vowels into consonant clusters.
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3.1.1 Analysis of LFC features: consonants - /θ/ and /ð/ 
The omission of /θ/ and /ð/ from the LFC has caused some controversy. Deterding 
(2005), in a study in which Singaporean students were unable to understand so-called 
NS ‘Estuary English’ pronunciation of words such as ‘three’ or ‘through’ due to the 
substitution of /f/ for /θ/, stated in response to Jenkins that, “the data presented here 
clearly show that replacing a dental fricative with another sound does sometimes cause 
misunderstandings.” (P. 437). In Figure 1 (below), Chujo (2015) lists consonants 
requiring instruction compiled from different research into Japanese learners. While all 
consonants except /dʒ/ appear in at least one of the lists,  it  is interesting to note that 
three studies include /θ/ and /ð/. As these phonemes are absent from Japanese 
phonology, they are difficult for Japanese learners to reproduce and are often 
substituted with /s/ or /z/. In Chujo’s own research (2015), in which NSs and NNSs 
tried to identify words pronounced by Japanese students, the words ‘weather’ and 
‘theater’ scored lower than 50% intelligibility with both NS and NNS groups, and 
‘thirteen’ scored lower than 50% intelligibility with NNSs. ‘Theater’ was misheard as 
‘shelter’, ‘shatter’, etc. and ‘thirteen’ was misheard as ‘searching’, ‘certain’, etc. This 
shows that the substitution of /s/ or /ʃ/ for /θ/ clearly affected intelligibility.
Figure 1: Consonants requiring instruction. Source: Chujo (2015)
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3.1.2 Analysis of LFC features: consonants - /r/ and /l/ 
Jenkins (2002) gives some examples of communication breakdowns due to the 
mispronunciation of /r/ as /l/ by a Japanese speaker (‘red’ pronounced /let/; ‘grey’ 
pronounced /gleɪ/), and her core guidelines include the use of the rhotic ‘r’ instead of 
the non-rhotic ‘r’. Such examples are no surprise to teachers of English in Japan. In 
Chujo’s 2015 research, words involving the /r/ or /l/ phonemes such as ‘real’, 
‘volunteer’, ‘locker’ and ‘vanilla’ were ranked among the least intelligible when 
pronounced by Japanese students. Nishio & Tsuzuki (2014, P. 65) found that [l]-[r] 
errors “accounted for about 50% of all consonant substitution errors” in their research. 
Few would argue therefore that /r/ requires instruction for Japanese learners, but one 
question is whether in cases such as ‘water’ it is practicable to teach the rhotic ‘r’ 
commonly used in General American (GA) in place of the non-rhotic ‘r’ associated 
with Received Pronunciation (RP). Riney, Takagi & Inutsuka (2005) note that as the 
rhotic ‘r’ is much harder for Japanese, and other Asian, speakers to reproduce, it makes 
little sense to adopt it as a standard for EIL. In the absence of any internationally 
recognized substitutions for the English liquids /r/ and /l/, these phonemes remain a 
major challenge for Japanese learners. Nishio & Tsuzuki (2014, P. 74) state, “English 
teachers should try to ensure that learners pronounce [l]-[r] more clearly, especially [l]-
[r] at the second positions in consonant clusters, such as fr or pr, as these are 
problematic.” 
3.1.3 Analysis of LFC features: consonants – epenthesis
One interesting conclusion of Jenkins (2002) was that, while omission of sounds, 
especially in consonant clusters, led to communication breakdowns, the addition of 
sounds – epenthesis – did not greatly affect intelligibility. Due to the moraic structure 
of the Japanese language, Japanese speakers often use vowel epenthesis when speaking 
English (Nishio & Tsuzuki, 2014), especially in the case of foreign loanwords such as 
“drive” (which becomes /doraibu/) or “strike” (which becomes /sutoraiku/) (Koike, 
2014). This feature, often called ‘katakana English’, is, unsurprisingly, often heard in 
Japanese classrooms where L1 transference is more common than in, for example, EIL 
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settings. Nishio & Tsuzuki’s 2014 analysis of errors in speech of 9 Japanese graduate 
students found only a few occurrences of epenthesis in words like products 
[pɾodakutsu] and free [fuɾiː], but concluded that epenthesis can affect word 
segmentation and stress assignments, so teachers should stress the need for students “to 
avoid the insertion of extra vowels between consonant clusters and coda.” (P. 74).
3.2 Analysis of LFC features: vowels
Jenkins recommends teaching vowel length, but states that regional variations of 
vowels are acceptable as long as they are consistent, with the proviso that there should 
be no substitution for the vowel /ɜː/. There are 11 simple vowels in English, but there 
are wide regional differences among native speakers in the number and use of vowels. 
For example, while General American has 14 stressed vowel sounds (Celce-Murcia et 
al, 2010), General British has 20 distinctive vowels (Cruttenden, 2014). In comparison, 
Japanese has only 5 simple vowels; /a/ /e/ /i/ /o/ and /u/ (Kanazawa, 2019) with no lax 
vowels (Koike, 2014). Kanazawa (2019), in an analysis of Japanese Junior College 




although vowel quality more than vowel length was problematic, with errors such as 
[ɑːr] changing into [əː] for art and [ɑːr] changing into [aː] for are (P. 69), these errors 
did not greatly impact intelligibility, and they agreed with Jenkins that “vowel length 
was very important” (P. 72). Although they conclude that suprasegmental factors are 
also important for intelligibility, in terms of segmentals “consonants such as [l]-[r], 
fricatives, and plosives are more important to intelligibility than vowels” (P. 74).
3.3 Analysis of LFC features: tonic (nuclear) stress
The main suprasegmental feature in Jenkins’s (2002) LFC syllabus is her 
recommendation to teach the “appropriate use of contrastive stress to signal meaning” 
(P. 97). Many other researchers advocate teaching what can be variously called tonic, 
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nuclear or sentence stress or prominence (Murphy, 2017; Celce-Murcia et al, 2010), but 
usually along with other prosodic features, such as weak forms, word stress or pitch 
movement, features which Jenkins regards as either unhelpful to intelligibility or 
unteachable. Nishio & Tzuzuki (2014) found that segmentations and stress are 
important for intelligibility and concluded that “For suprasegmentals, proper stress 
assigned to a word, compound words, and phrases is particularly important” (P. 71). 
Other Japanese researchers such as Koike (2014) emphasize the importance of teaching 
suprasegmentals due to phonological differences such as English stress compared to 
Japanese pitch accent, or the differences in the vowel system.  
4. Discussion
For any pronunciation teacher there are decisions to be made on what and how to 
teach. In the Lingua Franca Code, Jenkins presents a syllabus for teachers whose aim is 
to prepare NNS for using English as an international language. As Jenkins (2002) 
herself says, a basic problem for this kind of EIL teaching is that most English 
language teaching is conducted in same-L1 classrooms. This is likely the case for most 
university teachers in Japan. 
One important question is whether the needs of the students are best met by 
following the LFC or by using teaching materials which focus on either General 
American or RP. Japanese children study English for 6 years in junior high school and 
high school and the school teaching materials usually feature General American 
accents. Therefore, it could be argued that for the sake of consistency in terms of 
English vowel sounds (something rated as important by Jenkins), university students 
should be taught General American pronunciation. Teachers who have different accents 
(whether native or non-native) may prefer the LFC guidelines however. Assessing 
whether students are more likely to use English in an EIL setting in future is a difficult 
question. Many students at the author’s university choose to study abroad where they 
interact with NSs (university teachers, homestay families and local people) and often 
interact with learners with different L1s. Some students also want to use English after 
they graduate and actively seek work using English. If they use English after 
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graduation it may be as a Lingua Franca in Japan with other NNS or it may be with NS 
either in Japan or abroad. In either case, it is important that students’ pronunciation is 
intelligible to both NNS and NS of different countries. Following the LFC 
pronunciation guidelines should help students achieve greater intelligibility.  
This does not mean, of course, that the LFC must be used exactly as Jenkins 
describes. There are specific problems for Japanese speakers arising from the 
differences between the phonology of English and Japanese which should be addressed. 





intelligibility, these findings are challenged somewhat by the results of Chujo (2015), 
especially when these phonemes are in initial or middle positions, so I think it is worth 
including them in pronunciation practice.
It is important to note that some of the suprasegmental features that Jenkins 
discounts, such as weak forms and linking, are common features of NS speech which 
students should be aware of even if they do not need to reproduce them in their own 
speech. Whether they should be included in pronunciation practice in Speaking classes 
might depend then on whether these are covered in other classes 3. Word stress, another 
feature which Jenkins rejects as ‘unteachable’, is generally taught with new vocabulary 
in Japanese schools. While there are some words in which the stress differs depending 
on the variety of English or even the speaker’s personal preference (such as the words 
address, ballet or controversy), most words have only one possible position of primary 
stress, and about 90% of content words in English speech are monosyllabic or have 
lexical stress on their first syllable (Cutler & Carter, 1987, in Field, 2005). Field (2005) 
found that misplacing of lexical stress reduced intelligibility for Native Listeners and 




pronunciation teachers. In the author’s own English Presentation classes, misplaced 
word stress by students is a common cause of lack of comprehensibility for me as a 
Native Listener. This can perhaps be attributed to the difference between conversation – 
where speakers can only use words they have already acquired – and speeches, which 
are often written in the L1 before being translated by the student into the L2, which 
often results in students using English words they have not come across before and do 
not know how to pronounce.        
5. Conclusion
The LFC provides a syllabus of the pronunciation features deemed most important 
for NNS-NNS interactions. Its importance is not only in helping pronunciation teachers 
prioritise what to teach in their classes, but also in helping teachers and students to 
broaden their perspectives to take a global view of English. Instead of having to 
emulate one NS accent, the LFC encourages students to accept their own accent 
provided that it is intelligible. Jenkins’s work on the LFC has also helped to erase the 
Native Speaker fallacy – that Native Speakers provide the best model for pronunciation 
and that the goals of pronunciation practice for NNS should be to achieve a NS-like 
accent. 
Although many researchers such as Celce-Murcia (2010) and Koike (2014) argue 
that it is important to teach suprasegmentals, these are largely ignored in the LFC. For 
Japanese university students, many of whom take English proficiency tests such as 
TOEIC which include listening tests recorded by native speakers, and many of whom 
study abroad, it is important to understand suprasegmental features of NS speech. 
However, Jenkins shows that it is not necessary for NNS to reproduce NS-like 
intonation in order to be understood. As she argues, advanced features of pronunciation 
can be left to students to pick up outside the classroom.    
In conclusion, the LFC provides a model of pronunciation teaching that is suitable 
for Japanese universities both in terms of content and in terms of its global focus. As 
with any teaching material, teachers need to adapt it to their own situations and 
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students, but I believe that focusing on the core guidelines of the LFC will help 
students improve their pronunciation, gain confidence in their own pronunciation and 
help them gain a greater understanding of how they can use English in an international 
setting.
References
Celce-Murcia, M., Brinton D. & Goodwin, J. (2010). Teaching Pronunciation. 
Cambridge: Cambridge University Press.
Chujo, J. (2015). Intelligibility among Japanese EFL learners: The need for 
pronunciation practice. In P. Clements, A. Krause, & H. Brown (Eds.), JALT2014 
Conference Proceedings. Tokyo: JALT.
Cruttenden, A. (2014). Gimson’s Pronunciation of English. Eighth edition. Oxon: 
Routledge.
Crystal, D. (1995). The Cambridge Encyclopedia of the English Language. Cambridge: 
Cambridge University Press.
Dauer, R. (2005). The Lingua Franca Core: A New Model for Pronunciation 
Instruction? TESOL Quarterly, 39, 543-550.
Derwing, T. M.  & Munro, M. J. (2005). Second Language Accent and Pronunciation 
Teaching: A Research-based Approach. TESOL Quarterly, 39, 379-397.
Deterding, D. (2005). Listening to Estuary English in Singapore. TESOL Quarterly, 39, 
424-440.
Fec, E. (2020). Teaching English Pronunciation in Compulsory Speaking Classes at the 
Tertiary Level in Japan. Bulletin of Tohoku Koeki University, vol. 37, pp. 97-102.
Field, J. (2005). Intelligibility and the Listener: The Role of Lexical Stress. TESOL 
Quarterly, 39, 399-423.
Jenkins, J. (2000). The phonology of English as an international language. Oxford, 
England: Oxford University Press.
Jenkins, J. (2002). A sociolinguistically based, empirically researched pronunciation 
syllabus for English as an international language. Applied Linguistics, 23, 83-103. 
Kanazawa, N. (2019). A Study of the Error Analysis on English Pronunciation for 
88
Japanese Junior College Students in English Communication II Classes. The 
Faculty Journal of Komazawa Women’s Junior College (52), 1-9, 2019.
Koike, Y. (2014). Explicit pronunciation instruction: Teaching suprasegmentals to 
Japanese learners of English. In N. Sonda & A. Krause (Eds.), JALT2013 
Conference Proceedings. Tokyo: JALT.
Levis, J. M. (2005). Changing Contexts and Shifting Paradigms in Pronunciation 
Teaching. TESOL Quarterly, 39, 369-377.
Murphy, J (ed.) (2017). Teaching the Pronunciation of English. Ann Arbor. University 
of Michigan Press.
Murphy, J. M. & Baker, A. A. (2015). History of ESL pronunciation teaching. In M. 
Reed & J. M. Levis (Eds.), The Handbook of English Pronunciation (pp. 36-65). 
United Kingdom: Wiley-Blackwell.
Nishio, Y. & Tsuzuki, M. (2014). Phonological Features of Japanese EFL Speakers 
from the Perspective of Intelligibility. JACET Journal 58, 57-78.
Riney, T. J., Takagi, N. & Inutsuka, K. (2005). Phonetic Parameters and Perceptual 




















































































福島 県立修練農場内開拓民訓練所 西白河郡中畑村 ●（金子編，1979）
茨城 県立農民道場内開拓民訓練所 東茨城郡長岡村




埼玉 県立秩父農林学校付設拓殖訓練所 秩父郡横瀬村 ●（埼玉県立秩父農
工高等学校，1962）
千葉 県立農村道場内開拓民訓練所 印旛郡遠山村














長野 県立御牧原修練道場内開拓民訓練所 北佐久間郡川辺村 ●（本誌特派記者，
1938）










鳥取 県立修練道場内開拓民訓練所 東伯郡南谷村 ●（鳥取県，1941）
島根 県立三瓶農民道場内開拓民訓練所 安濃郡佐比売村
岡山 県立三徳塾内開拓民訓練所 上道郡角山村 ●（岡山県立農業研
修所三徳塾，1958）
広島 県立修練道場内開拓民訓練所 比婆郡山内東村 ●（広島県民の中国
東北地区開拓史編纂
委員会編，1989）
広島 旦ヶ原修練農場内開拓民訓練所 賀茂郡川上村 ●（飯田編，1981）
山口 県立農民道場内開拓民訓練所 防府市牟礼町
香川 県立農事講習所開拓民訓練所 仲多度郡榎井村
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